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The article deals with the foreign languages teaching as an interconnected formation of skills in all types of speech
activities. In teaching foreign languages, there are concepts of “an integrated approach to language learning" as an inter-
connected formation of skills in all types of speech activities. The article is considered five different ways to approach
the integration of the four skills. The principal idea here is not to assume that all the techniques should be identified with just
one of the four but rather that most successful interactive techniques will include several skill areas. The importance of lis-
tening comprehension in language learning is now be quite apparent. There is the ever-present relationship among all four
skills, and the necessity authentic, interactive classes to integrate these skills even as there is focus from time to time on
the specifics of one skill area. It is noted, that speech processing theory distinguishes between two types of processing in
both listening and reading comprehensions. Listening and speaking are two skills that are most widely used for classroom
interaction. The article considers different parameters of these two skills, what they are, types of each, issues, and some
idea of the kinds of techniques that help to focus on either one or both of them. The attention is drawn to the reading-writing
connection. Reading ability is developed in association with writing, listening and speaking activity. It should be noted,
that the goals will be best achieved by capitalizing on the interrelationship of skills, especially reading-writing connection.
Special attention is paid to reading as a component of general second language proficiency, but only in the perspective
of the whole picture of interactive language teaching. Learning a foreign language is an active process of self-development
that is connected with creative activity of the students through formation and development of ideas in a foreign language.

Key words: foreign language, integrated skills, communication, interactive techniques, speech activity.

[HTerpauist y HaB4aHHi — Le cyyacHa iHHOBaLiiHa TeHAEHLUis, BUKNMKaHa caMUM YacoMm, KU BUMarae LUBMAOKO, SIKICHO
Ta ePEKTUBHO HABYMTUCS BUKOPUCTOBYBATM KOMYHIKaLito 415t FpOMaAChKMX Ta 0COOMCTMX Linen. Y cTaTTi po3rmsaaTbest
iHTerpoBaHi HaBMYKM 5K 3acib MogentoBaHHA eheKTMBHOI MMCbMOBOI Ta YCHOI AiNoBOI KoMyHikauii. OnmcaHo N'aTb pisHMX
cnocobiB nigxogy Ao iHTerpavii 4oTupbox yMiHb. OCHOBHOM) iAe€t0 € Te, L0 BCi METOAM B HABYaHHI iHO3EMHOI MOBW He cnif
OTOTOXHIOBATU NMLLE 3 OOHUM i3 YOTUPBLOX HABWYKIB, iIHTEPAKTUBHI METOAU BKIOYATUMYTh Kiflbka cdep HaBU4YOK. ICHye
NOCTINHU B3aEMO3B’A30K MiXX yCiMa YoTUpMa HaBMYKaMm Ta HEOBXiZHICTIO aBTEHTUYHUX IHTEPaKTUBHIMX 3aHATb. BaxnueicTb
PO3YMIHHSI ayAjitoBaHHS Y BMBYEHHI MOBM 3apa3 CTa€ LifIkoM 04eBMOHMM. Yepes ayaitoBaHHs BigOYBaeTbCA 3aCBOEHHS
MOBJIEHHEBOI CTOPOHM MOBMU, O 3HAYHO MOSErLIY€E OBOMOAIHHSA FOBOPIHHAM. HaBuuky aygitoBaHHSA Ta roBOPIHHA TiCHO
nepennitatoTecs. Baaemogia mixk uumm gsoma cnocobamm BUKOHaHHS 0COBNMBO CUSbHO CTOCYETLCS HaMMOMyNsipHILWOT
Kateropii guckypcy B npodecii: 6ecign. HaB4aHHa YMTaHHA CTaBUTL 3@ METY OBOMOAIHHSA TAKUMUW YMIHHSIMUW, 3aBASIKM SIKUM
cnpuimaeTbest HeobxigHa 3micToBHa iHPOpMaLlisi, a BCi CynyTHI MOBHI Ta TEXHIYHI TPYAHOLLI He NepeLLKomxatoTb nepebiry
yCbOro npovuecy. 34aTHiCTb 4O YMTaHHS PO3BMBAETLCA Y 3B'A3KYy 3 MUCbMOM, ayAitoBaHHAM Ta yCHUM MoBreHHsM. Oco-
6nuBa yBara NpuAINAETLCA YATAHHIO SIK CKNAOO0BIN 3aranbHOr0 BOMOAIHHA APYrol MOBOH, ane nuile B pakypci UinicHoi
KapTWHW IHTEPaKTUBHOIO HaB4YaHHSA MOBW. HaB4aHHSA NcbMy cripysie GOPMYBaHHIO BMiHb FOBOPIHHS | YNTAHHS, TOMY OS5
LbOro BMAY MOBJIEHHEBOI AiANIbHOCTI METa HaBYaHHS MOMSArae He TiNMbKW B TOMY, LWOO HABYMTM Y4YHIB MpaBonucy, ane
1 YMIHHIO NMMCbMOBO BMKMaAaTy CBOI AYMKW. BUBYEHHS iIHO3€MHOT MOBY — Lie aKTUBHUI MPOLLEC CAMOPO3BUTKY, NMOB’A3aHWI
3 TBOPYOHO AISINBHICTIO YYHIB Yepe3 hOpMyBaHHA Ta PO3BUTOK YSIBMIEHb MPO iHO3EMHY MOBY.

KnouyoBi cnoBa: iHo3eMHa MOBa, iHTEPOBaHi HaBMYKM, KOMYHIKaLisl, IHTEPaKTUBHI METOAMN, MOBIIEHHEBA LiSNbHICTb.

Problem statement. In teaching foreign integration in education is a modern innovative trend
languages, there is the concept of “integrated approach ~ caused by time itself, which requires fast, high-quality
to language learning” as an interconnected formation  and learn how to effectively use communication for
of skills in all types of speech activities — listening,  public and private goals.
speaking, reading and writing and “integrated skill” Analysis of recent research and publications.
as the interaction of four complex skills (reading, = Research and practice in English language teaching
listening, speaking and writing). It is known, that  has identified the “four skills” — listening, speaking,
the subject “foreign language” itself is inherently  reading, and writing — as of paramount importance. In
also universal, since this subject is evaluated in the  textbooks and curricula in widely varying contexts,
educational material of various foreign sciences. ESL classes around the world tend to focus on one

Teachers are always looking for effective methods,  or two of the four skills, sometimes to the exclusion
both qualitatively and in a shorter period of time to  of the others. It is perfectly appropriate to so identify
consolidate the necessary skills for the successful  language performance. The human race has fashioned
mastery of communicative competence. Indeed, two forms of productive performance, oral and
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written, and two forms of receptive performance, aural
(auditory) and reading. [.A. Zimnyaya defines reading
and listening as internal types of speech activity,
and then writes: “It is generally accepted that inner
speech is a phenomenon, a derivative that arises from
external speech — auditory perception of other people
and active possession of all forms of oral speech and
writing”. Since this statement is generally accepted,
then we can conclude that listening and reading
arise respectively from speaking and writing, that is,
listening and reading, are derived from speaking and
writing. A very important opinion to consider when
talking about Integrated-skill approach is the one
that gives Rebecca Oxford (2001). She compares the
teaching of English in ESL/EFL classrooms is that of
a tapestry in which every aspect of English Language
Teaching — such as the characteristics of the teacher
or students’ language — is a strand that contributes
to form the final goal, which communication. In
order to achieve this goal, Oxford proposes that the
“instructor’s teaching style must address the learning
style of the learner, the learner must be motivated,
and the setting must provide resources and values
that strongly support the teaching of the language.”
If these conditions are not present within the EFL
classroom “the instructional loom is likely to produce
something small, weak, ragged, and pale”.

The aim of our study is to identify the integration
of the four skills of the English language in a
nonnative speaking classroom, and the way in which
these skills are developed for students of English as a
foreign language.

Presentation of the main research material.
The integration of the four skills is the only plausible
approach to take within a communicative, interactive
framework. Most of the interactive techniques involve
the integration of skills [1, p. 26]. The following five
models pull the direct attention of the student away
from the separateness of the skills of language and
toward the meaningful purposes for which we use
language.

Content-based  teaching presents some
challenges to language teachers. Allowing the subject
matter to control the selection and sequencing of
language items means that your teaching from
an entirely different perspective. There are some
team-teaching models of content-based teaching,
however, that alleviate this potential drawback.
Content-based instructions allow for the complete
integration of language skills. As you plan a lesson
around a particular sub-topic of your subject matter
area, your task becomes one of how best to present
that topic or concept or principle. In such lessons it
would be difficult not to involve at least three or the
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four skills as you have students reading, discussing,
solving problems, analyzing data, writing opinions
and reports.

Theme-based teaching helps learning become
more relevant for students. Theme-based instruction
provides an alternative to what would otherwise be
traditional language classes by structuring a course
around themes and topics. Theme-based curricula can
serve the multiple interests of students in a classroom
and can offer a focus on content while still adhering
to institutional needs for offering a language course.
“English for Academic Purposes” in a university is
an appropriate instance of theme-based instruction.
Experiential learning includes activities that
engage both left and right brain processing, that
contextualize language, that integrate skills, and
that point toward authentic, real-world purposes.
Experiential learning techniques tend to be learner-
centered by nature. Examples of student-centered
experiential techniques would include hands-on
projects, computer activities, research projects,
cross-cultural experiences, field trips and other “on
site” visits, role plays and simulations. Experiential
learning tends to put an emphasis on the psychomotor
aspects of language learning by involving learners in
physical actions into which language is subsumed
and reinforced. Through action, students are drawn
into a utilization of multiple skills.

The Episode Hypothesis is an approach to
language teaching devised by John Oller, closely
related to Francois Gouin’s Series Method. The
episode hypothesis is a form of language teaching
where learners are motivated to continue reading and
to become more involved in the content than in the
language, therefore increasing its episodic flavor.
Task-based curricula differ from content-
based, theme-based and experiential instruction
in that the course objectives are somewhat more
unabashedly language-based. While there is an
ultimate focus on communication and purpose and
meaning, nevertheless goals are linguistic in nature.
They are not linguistic in the traditional sense of
just focusing on grammar or phonology, but by
maintaining the centrality of functions like greeting
people, expressing opinions, requesting information
[2, p. 8].

So, we have considered five different ways to
approach the integration of the four skills. The
principal idea here is to assume that most successful
interactive techniques will include several skill
areas. Let’s look at those four components to
become aware of goals and problems and issues
and trends that relate to each of the four modes of
communication.
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The importance of listening in language learning
can hardly be overestimated. Through reception, we
internalize linguistic information without which we
could not produce language. In classrooms, students
always do more listening than speaking. Listening
competence is universally “larger” than speaking
competence. Much of our language technology
teaching energy is devoted to instruction in mastering
English conversation . It is noted, that numerous
other forms of spoken language are also important to
incorporate into a language course. In monologues,
when one speaker uses spoken language for any
length of time, as in speeches, lectures, readings, news
broadcasts the hearer must process long stretches of
speech without interruption. The stream of speech
will go on whether or not the hearer comprehends.
Unplanned monologues (impromptu lectures and long
“stories” in conversation) exhibit more redundancy
which makes for ease in comprehension, but the
presence of more performance variables and other
hesitations can either help or hinder comprehension.

The dialogues involve two or more speakers and
can be subdivided into those exchanges that promote
social relationships and those for which the purpose
is to convey propositional or factual information. In
conversations between or among participants who are
unfamiliar with each other, references and meanings
have to be made more explicit in order for effective
comprehension to take place.

It should be noted, that listening and speaking
skills are closely intertwined. The interaction between
these two modes of performance applies especially
strongly to the most popular discourse category in
the profession: conversation. The characteristics of
spoken language can make oral performance easy as
well as, in some cases, difficult. Let’s consider what
makes speaking difficult: fluent speech is phrasal, not
word by word; the speaker can make meaning clearer
through the redundancy of language; students who
don’t colloquial contractions can sometimes develop
a bookish quality of speaking that in turn stigmatizes
them. One of the advantages of spoken language is
that the process of thinking as we speak allows us to
manifest a certain number of performance hesitations,
pauses, backtracking, and corrections. For example,
in English our “thinking time” is not silent, but rather
we insert certain “fillers”: uh, um, well, you know,
I mean, etc. One of the most salient differences
between native and nonnative speakers of language
is in their hesitation phenomena. Another salient
characteristic of fluency is rate of delivery. One of our
tasks in teaching spoken English is to help students
to achieve an acceptable speed along with other
attributes of fluency. With the obvious connection
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between listening and speaking, six similar categories
apply to the kinds of oral production that students are
expected to carry out in the classroom.

Imitative is focused on some particular element
of language form that the purpose of meaningful
interaction. In imitative categories, the speaking
classroom may legitimately be spent generating “a
human tape recorder” speech. Such drilling offers
the students opportunity to listen and to repeat
certain strings of the language orally that may pose
some linguistics difficulty, either phonological or
grammatical.

Intensive speaking includes any speaking
performance that is designed to practice some
phonological or grammatical aspect of language.
Responsive. The classroom activity encourages
the short replies to teacher or students-initiated
questions or comments. These replies are usually
sufficient and do not extend into dialogues.
Transactional language, carried out for
the purpose of conveying or exchanging specific
information. Such conversation may have more of
negotiative nature to them than do responsive speech.
Interpersonal carried out more for the
purpose of maintaining social relationships than the
transmission of facts and information.

Extensive. Students are called on to give
extended monologues in the form of oral reports,
summaries, or perhaps short speeches.

The written word surrounds us daily. It confuses
us and enlightens us, it depresses us and amuses
us, it sickens us and heals us. Reading ability will
best be developed in association with writing,
listening, and speaking activity. Let’s consider
now oral and silent reading. At the beginning and
intermediate levels, oral reading can: serve as an
evaluative check on bottom-up processing skills,
double as a pronunciation check, and it can serve
to add some extra student participation if you want
to highlight a certain short segment of a reading
passage. Silent reading may be subcategorized into
intensive and extensive reading. Intensive reading
is usually a classroom-oriented activity in which
students focus on the linguistic or semantic details
of a passage. Intensive reading calls students’
attention to grammatical forms, discourse markers,
and other surface structure details for the purpose
of understanding literal meaning, implications,
rhetorical relationships. Extensive reading is carried
out to achieve a general understanding of a text. All
pleasure reading is extensive. The latter, especially,
sometimes involves skimming and scanning as
strategies for gaining the general sense of a text.
At other times, after students have done some pre-
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reading activity, skimmed for the gist, and scanned for
some key details, extensive reading is quite simply a
relatively rapid and efficient process of reading a text
for global or general meaning [3, p. 56].

Good writing skills are essential for success
in the workplace. Whether it’s emails, project
reports, or sales proposals, content full of typos,
grammatical errors, and poorly constructed
sentences suggests a similar attitude towards
work. Thus, along with improving communication,
understanding the significance of writing skills
can also influence how you are perceived at the
workplace in terms of:

Being Professional: With effective writing
skills, your message can be understood by your peers
in a better way. Writing clear messages makes it easier
for others to understand your ideas and thoughts.
Proving your ability at the workplace:
Whether your job requires a lot of writing or not,
people may remember even a few grammatical errors
and spelling mistakes from your content. And these
minor mistakes may make you seem less capable at
the workplace.

Boosting professional confidence: Each
content piece has a motive. A well-written business
proposal entices investors and probable partners.
Clear and to-the-point emails can further impress
possible buyers. And your well-crafted reports will
fascinate your manager.

Trends in the teaching of writing have conceded
with those of teaching of other skills, especially
listening and speaking. It should be emphasized,
that there are three issues will be highlighted for our
consideration as you prepare to teach writing skills.

1. Process vs. product. The product and process
approaches originally appeared in education as
different strategies for approaching writing in
the classroom. Let’s consider what is termed the
process approach. Process approaches do most of the
following:

- focus on the process of writing that leads to the
final written product;

- help student writers to understand their own
composing process;

- help them to build repertoires of strategies for
prewriting, drafting and rewriting;

- give students time to write and rewrite;

- place central importance on the process of
revision;

- let students discover what they want to say as
they write;

- give students feedback throughout the composing
process to consider as they attempt to bring their
expression closer to intension;
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- encourage feedback both from the instructor and
peers;

- include individual conferences between teacher
and student during the process of composition.

We can personally appreciate what it means to be
asked to write something — say, a letter to an editor,
an article for a newsletter, a paper for a course we’re
talking — and to allow the very process of putting
ideas down on paper to transform thought into words,
to sharpen our main ideas, to give them structure and
coherent organization. As our first draft goes through
perhaps several steps of revision, our thesis and
developing ideas more and more clearly resemble
something that we would consider a final product.

Writing as a product entails the teacher setting
forth standards in terms of rhetoric, vocabulary use,
organization, etc. The product is the ultimate goal;
it is the reason that we go through the process of
prewriting, drafting, revising, and editing.

2. Contrastive rhetoric is the study of the ways in
which the rhetorical structures of a person's native
language may interfere with efforts to write in
a second language. The basic concept of contrastive
rhetoric was introduced by linguist Robert Kaplan in
his article “Cultural Thought Patterns in Intercultural
Education”. It should be noted, that no one can
deny the effect of one’s native culture, or one’s
predispositions that are the product of years of
schooling, reading, writing, thinking, arguing, and
defending. But new research studies tackle the issue
of contrastive rhetorical traditions.

3. Authenticity writing is when we ask our
students to write in their own voices to audiences
outside of the classroom, for a real-world purpose,
and ontopics of significance. When our students write
authentic pieces, they may write for the purposes of
informing an audience, persuading readers to agree
with their position, debating an issue, or presenting
a solution to a problem. Whatever the purpose,
authentic writing is in a real world format such
as an article, letter, book, interview, or business
report. When our students write for real reasons
they are empowered, motivated, and inspired to
communicate effectively.

It is obvious, that students learn to write in part by
carefully observing what is already written. That is,
they learn by observing, or reading, the written word.
By reading and studying a variety of relevant types of
text, students can gain important insights both about
how they should write and about subject matter that
may become the topic of their writing.

Conclusions. The process of learning a foreign
language is accompanied by certain difficulties due
to the peculiarities of the subject (psychological
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aspect of the transition from one language to another
("language barrier"), interlingual interference
("native language — foreign language"). On the way
to overcome these difficulties and rationalize the
educational process, the search for and determination
of the most effective forms of work and ways to

enhance speech activity in accordance with the age
characteristics of students is decisive. After all, the
better students master oral and written speech, reading
and listening skills, the more successful their work at
the university in general and a foreign language in
particular will be.
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IHcbopmauis Ta dopmu Ti Nped’sBNEHHS 3aiMaloTb BaXKMBE MICLE Y XXUTTi CydacHoi nioguHn. CnoraHn Ta CeHTeHLUl,
Byayumn MiHiTekcTamm, y cTucnin popmi akymynioroTb iHpopmMaLiito Npo MIOAMHY Ta CBIT, AKWiA i oTouye. 3aranbHa TeHAEeH-
L ryMaHiTapHOI NapagurMn 3HaHHSA 4O COLOKYNBTYPHOIO BUBYEHHS MOBMEHHEBOI AiSNbHOCTI AEMOHCTPYE NigBULLEHWIA
iHTEpPEC cCaMe [0 MOBHOIO KapTuHyBaHHS CBiTY BepbanbH1Mu 3acobamu. Hessaxkatoum Ha Te, Lo (heHOMEH MOAanbHOCTI
Mage [JaBHIO iCTOPI0 OCBOEHHS NIHIBICTVKO, B Ll po3po0bLLi KaTeropis po3rnsHyTa Ha NpuKnagi TeKCTiB HIMELIbKUX CEHTEH-
L Ta cnoraHis, B skux BigobpaxeHo cneuundiky HalioHanbHUX XapaKTepiB i LiHHICHUX OpieHTMpIB eTHocy. MoganbHiCTb
BigA3epKantoe BigHOLLEHHS! 3MICTY BUCMOBMIEHHSI 40 peanbHOi AINCHOCTI, BiHOLWEHHsI cyb’ekTa MOBMEHHs Ao fAii. AHa-
ni3 hakTM4HOro matepiany [03BONSAE CTBEPAXYBATH, LLO BCi TEKCTU CIOraHiB Ta CEHTEHLN OpraHi3aoBaHO SK MiHITEKCTW.
B miHiTekcTax npe3eHTOBaHO (hakTUYHO BeCb BepbanbHUi apceHan MoganbHux 3acobiB. TpaguuiiHo BUAINAITL BHY-
TPILLHIO Ta 30BHILLHI0 MOAANbHICTb. AKICHUIA CKMag BHYTPILIHBOT MOAAMNbHOCTI 3asiBMEHO TaknMu hopMaHTamu, siK iHavka-
TUB, KOH'IOHKTVB Ta iMnepaTuB. |[HAMKATUB BUCTYNae NPE3eHTaHTOM peanbHOCTI Aii CbOroAeHHs!; iMnepaTnB € MapkepoMm
CMOHYKarnbHOI, @ KOH'FOHKTUB — (DOPMaHTOM HepearbHOi yMOBHO-0a)aHoI peanbHOCTi. BHYTpILLHIO MoganbHiCTb Aeknapy-
I0Tb MOZanbHi giecnosa, CnoBa Ta 4YacTkM 3 MOZarnbHUM 3Ha4YeHHAM. KOHCTPYKLUIT 3i CKnagHuM npegmkaToM, e nepLuoto
YaCTMHO BUCTYMAaKTb MOAAnNbHI iECNoBa, CTaHOBMNATb HANGINbLL YACNIEHHY rpyny hOPMaHTIB 30BHILLHLOT MOAANBHOCTI.
TeKCTV CeHTEHLN NPe3eHTYTb BECb CNEKTP MoZanbHuX Aiecnis. Ponb hopMaHTiB 30BHILLHBLOI MOAANbHOCTI BidirpatTb
i MoganbHi croBa Ta CnoBa, siki HeCyTb Ha CObi KOHOTaTMBHE HaBaHTaXeHHsi. CaMe BOHM MiACUITIOTb eMOLHNUIA BNAUB
Ha yuTada. [pocToTa CrnoraHiB Ta CEHTEHLIM 3yMOBMNEHO NMaKOHIYHICTIO BUKNaAy, Lo, ¥ CBOW Yepry, nepenbavae oco-
6nmBi noegHaHHSA 3acobiB 060X TVNiB MoganbHOCTI, TOGTO NOEAHAHHSA iIMNepaTUBy Ta iHAMKATWMBY 3 MOAANbHUMYM CIIOBaMU
Ta cTanMmu Bupasamu.

KntoyoBi crnoBa: cnoraH, CEHTEHLiA, MoAanbHICTb, BHYTPILUHA MOAANbHICTb, 30BHILUHSA MOAAMNbHICTb.

Information and forms of its presentation occupy an important place in the life of modern man. Slogans and maxims,
being mini-texts, accumulate information in a concise form about a person and the world around him. The general tendency
of the humanitarian paradigm of knowledge to the socio-cultural study of speech activity shows an increased interest in
the linguistic picture of the world by verbal means. Despite the fact that the phenomenon of modality has a long history
of linguistics, in this development the category is considered on the example of texts of German maxims and slogans, which
reflect the specifics of national characters and values of the ethnic group. Modality reflects the relationship of the content
of the statement to reality, the relationship of the subject of speech to the action. Analysis of the factual material allows us
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